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DISTRICT IMPROVEMENT PLAN

This report template was designed by the Georgia Department of Education to assist districts in meeting all Federal 
and State planning requirements. The following programs are included in Georgia’s planning process:

• IDEA - Special Education
• School and District Effectiveness
• Title I, Part A - Improving the Academic Achievement of the Disadvantaged
• Title I, Part A - Foster Care Program
• Title I, Part A - Parent Engagement Program 
• Title I, Part C - Education of Migratory Children
• Title I, Part D - Programs for Neglected or Delinquent Children
• Title II, Part A - Preparing, Training, and Recruiting High-Quality Teachers, Principals, and Other School 

Leaders
• Title III - Language Instruction for English Learners and Immigrant Students
• Title IV, Part A - Student Support and Academic Enrichment
• Title IV, Part B - 21st Century Community Learning Centers
• Title V, Part B - Rural Education Initiative
• Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

The Georgia Department of Education has created a webinar series to support districts in completing this plan. The 
series, and accompanying resources, are available at the Office of Federal Programs webpage. Webinar series topics 
include:

• Georgia’s Systems of Continuous Improvement Overview  February 10, 2017
• Planning and Preparation      February 17, 2017
• Coherent Instructional System      February 24, 2017
• Effective Leadership       March 3, 2017
• Professional Capacity       March 10, 2017
• Family and Community Engagement     March 17, 2017
• Supportive Learning Environment     March 24, 2017
• Identifying Need - Root Causes, Drawing Conclusions, and Prioritizing March 31, 2017
• Problem Solving Process and Selecting Interventions   April 7, 2017
• Improvement Planning - Systems and Processes    April 21, 2017
• Planning - Budgeting       April 28, 2017
• Submitting the Comprehensive LEA Improvement Plan (CLIP)  May 5, 2017

To contact the Department with any questions related to this plan, please email federalprograms@doe.k12.ga.us 
and include “CNA Question” in the subject line. To contact the Department for technical support related to this 
template, please email Nicholas Handville at nhandville@doe.k12.ga.us.

Document Number: 1703-0420

Richard Woods, State School Superintendent
“Educating Georgia’s Future.”

April 2017

205 Jesse Hill Jr. Drive SE
Atlanta, GA  30334
(404) 657-4209 
www.gadoe.org
askdoe@gadoe.org

http://www.gadoe.org/School-Improvement/Federal-Programs
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The Georgia Department of Education’s strategic plan emphasizes transforming the agency into one that provides 
meaningful support to schools and districts. The agency has developed a common, continuous improvement framework 
to ensure that these efforts are aligned across all agency divisions, departments, and programs. Georgia’s Systems 
of Continuous Improvement focuses on the systems and structures (the “what”) that must be in place for sustained 
improvement in student outcomes. It also utilizes a problem-solving model (the “how”) to provide a clear process 
for identifying improvement needs, planning for improvement, and implementing, monitoring, and evaluating the 
improvement efforts. 

Systems to Improve (What to Improve)

Coherent Instructional System: The major system of the complex district organization that articulates and guides the 
“what” and “how” of instruction. This comprehensive system includes the processes related to:
• Planning for quality instruction - The structure of the instructional system in which the district defines what the 

students should “know” and “do”, and determine how their students will show they “know” the content and can “do” a 
skill or performance task

• Delivering quality instruction - The structure of the instructional system that guides teachers in how they introduce 
content, practice its use along with the students, and then allow students to use the content on their own while 
providing students regular standards-based feedback to gain mastery of the content

• Monitoring student progress - The structure of the instructional system that methodically discovers if the students are 
getting the content, and what to do about it when they are getting it or are not getting it

• Refining the instructional system - The structure of the instructional system that examines how to improve the planning 
for quality instruction, delivering quality instruction, and monitoring student progress

GEORGIA’S SYSTEMS OF CONTINUOUS IMPROVEMENT

Georgia’s Systems of Continuous Improvement
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DISTRICT IMPROVEMENT PLAN

Effective Leadership: A major system of the complex district organization that sets the direction for the district, ensures 
that the district staff and the school leaders are capable of meeting that direction, and makes sure the organization 
functions according to its mission. This system includes the processes related to:
• Creating and maintaining a climate and culture conducive to learning - the structure of the leadership system that 

ensures that the school allows both adults and children to put learning at the center of their daily activities
• Cultivating and distributing leadership - the structure of the leadership system that develops others to accomplish the 

group’s purpose and encourages the development of leadership across the organization
• Ensuring high quality instruction in all classrooms - the structure of the leadership system that reduces the variability in 

the quality of instruction across all schools and all classrooms
• Managing the district and its resources - the structure of the leadership system that ensures leaders effectively use all the 

resources at hand so that the district functions according to its mission
• Driving improvement efforts - the structure of the leadership systems that methodically, intentionally, and effectively 

improves the district’s major systems, structures, and processes

Professional Capacity: A major system of the complex district organization that develops a quality staff to reduce the 
variance of quality in instruction throughout the district. This system includes the processes related to:
• Attracting staff - the structure of the professional capacity system that is intentional in locating the teachers and leaders 

that are the best fit for the district and its schools to achieve its mission
• Developing staff - the structure of the professional capacity system that ensures the increasing quality of the district and 

school staff ’s knowledge and skills
• Retaining staff - the structure of the professional capacity system that ensures the quality staff is working in the context/

position that is most beneficial to student achievement
• Ensuring staff collaboration - the structure of the professional capacity system that reinforces the effective practice of 

constant collaboration to improve instructional quality in all schools and in all classrooms

Family and Community Engagement: A major system of the complex district organization that develops quality links 
between district professionals and the parents and community the district and its schools are intended to serve. This system 
includes the processes related to:
• Welcoming all families and the community - The structure of the family and community engagement system that 

ensures families and the community are active participants in the life of the schools within the district, and feel 
welcomed, valued, and connected to each other, to school staff, and where applicable district staff, and to what students 
are learning and doing in the schools within the district

• Communicating effectively with all families and the community - The structure of the family and community 
engagement system that ensures families/the community and district and school staff engage in regular, two-way, 
meaningful communication about student learning

• Supporting student success - the structure of the family and community engagement system that ensures families, 
communities, school staff, and as appropriate district staff, continuously collaborate to support students’ learning and 
healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and 
skills to do so effectively

• Empowering families - the structure of the family and community engagement system that ensures families are 
empowered to be advocates for their own and other children, to ensure that students are treated fairly and have access 
to learning opportunities that will support their success

• Sharing leadership with families and the community - the structure of the family and community engagement system 
that ensures families/the community and district and school staff are equal partners in decisions that affect children 
and families and together inform, influence, and create policies, practices, and programs

• Collaborating with the community - the structure of the family and community engagement system that ensures 
families and district and school staff collaborate with community members to connect students, families, and staff to 
expanded learning opportunities, community services, and civic participation

Georgia’s Systems of Continuous Improvement
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Supportive Learning Environment: A major system of the complex district organization that ensures students’ school 
participation and willingness to expend major effort on classroom learning. This system includes the processes related to:
• Maintaining order and safety - the structure of the supportive learning environment system that ensures that the basic 

needs of orderliness and safety are met
• Developing and monitoring a system of supports - the structure of the supportive learning environment system that 

provides comprehensive services to students to meet their unique, whole-child needs
• Ensuring a student learning community - the structure of the supportive learning environment system that ensures 

compliance with positive and healthy behavioral and academic norms

Process to Improve (How to Improve)

Step 1: Identify Needs: Consult many sources to determine what in the district needs improvement.
• Plan and prepare for the process
• Collect and analyze data
• Identify needs and conduct a root cause analysis

Step 2: Select Interventions: Research many sources to determine the solutions that have a good chance of meeting the 
identified district needs.
• Consider all the evidence for needed improvements
• Research possible interventions
• Determine if staff has the capacity to implement possible interventions

Step 3: Plan Implementation: Develop a team and plan to implement the solutions that are most promising and can be 
carried out at the school.
• Identify roles and responsibilities of those implementing the intervention
• Develop a team that will deeply understand the intervention and of best ways to implement it
• Develop the implementation timeline
• Identify resources and supports needed for the implementation of the intervention
• Develop a set of information to be reviewed to track the implementation

Step 4: Implement Plan: Carry out the plan to implement the promising solutions, making real-time adjustments where/
when needed.
• Collect information to monitor the quality of supports being provided for the intervention
• Consider what additional information is needed to determine if intervention is working
• Assess the degree to which the implementation plan is being followed
• Identify ways to break down any barriers
• Build capacity of others to facilitate the improvement process now and in the future

Step 5: Examine Progress: Determine whether the implementation of the promising solutions is meeting the originally 
identified needs of the school.
• Determine if the staff can formally study the effects of the intervention to share with others in the field
• Monitor implementation and progress against defined goals
• Define reasonable expectations for success
• Identify and track progress and performance
• Develop a plan for how knowledge about the intervention will be shared with others
• Use the evidence to determine whether the intervention should continue as is, be modified, or be discontinued

Georgia’s Systems of Continuous Improvement
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DISTRICT IMPROVEMENT PLAN

1. GENERAL IMPROVEMENT PLAN INFORMATION

1. General Improvement Plan Information

District Name
Team Lead
   Position
   Email
   Phone

Georgia Department of Education
District Improvement Plan

Federal Funding Options to Be Employed (SWP Schools) in This Plan
(Select all that apply)

Traditional funding (all Federal funds budgeted separately)
Consolidated funds (state/local and federal funds consolidated) - Pilot systems ONLY
“Fund 400” - Consolidation of Federal funds only

Factor(s) Used by District to Identify Students in Poverty 
(Select all that apply)

Free/Reduced meal applications
Community Eligibility Program (CEP) - Direct Certification ONLY
Other (if selected, please describe below)
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Effective goals assist districts and schools in attaining collective agreement about what work needs to occur for 
improvement to take place.  Goals should focus and prioritize the efforts and resources of the district/school to the 
previously identified needs and create a focus for improvement.  Setting goals should be a strategic process which aligns 
the goals within one of the five systems: Coherent Instruction, Effective Leadership, Professional Capacity, Family and 
Community Engagement, or Supportive Learning Environment.  

There are several categories of goals which may be used in school improvement but the one type which focuses on improv-
ing results and not just enhancing processes is a SMART goal.  SMART is an acronym for:

  
An example of a SMART goal is:
By the end of the school year 2017-2018, all teachers will have training and be included in a PLC for their content-specific 
area.

2. DISTRICT IMPROVEMENT GOALS

2.1 CREATING IMPROVEMENT GOALS

2. District Improvement Goals

Enter the district’s two to four overarching needs and related root causes, as identified in the Comprehensive Needs 
Assessment  2017-2018 District Report, into the tables on pages 8, 14, 20, and 26. Determine a goal for each overarching 
need and include the goal in the last row of each corresponding table. For each overarching need, complete the planning 
tables covering the five systems from Georgia’s Systems of Continuous Improvement. Use the codes below to list the 
structures addressed through the goal within each system. For each system, identify one to six action steps that will be 
taken to address the root causes that have created the overarching need. Finally, identify any supplemental action steps 
necessary to ensure the necessary supports are in place for the listed subgroups.

Coherent Instructional System
CIS-1 Planning for quality instruction 
CIS-2 Delivering quality instruction 
CIS-3 Monitoring student progress 
CIS-4 Refining the instructional system 

Effective Leadership
EL-1 Creating and maintaining a climate and culture  
 conducive to learning 
EL-2 Cultivating and distributing leadership 
EL-3 Ensuring high quality instruction in all classrooms 
EL-4 Managing the district and its resources 
EL-5 Driving improvement efforts

Professional Capacity
PC-1 Attracting staff
PC-2 Developing staff 
PC-3 Retaining staff 
PC-4 Ensuring staff collaboration

Family and Community Engagement
FCE-1 Welcoming all families and the community
FCE-2 Communicating effectively with all families and  
 the community 
FCE-3 Supporting student success 
FCE-4 Empowering families
FCE-5 Sharing leadership with families and the  
 community 
FCE-6 Collaborating with the community 

Supportive Learning Environment
SLE-1 Maintaining order and safety
SLE-2 Developing and monitoring a system of supports
SLE-3 Ensuring a student learning community

Specific Measurable Attainable Relevant Time-bound

2.1.1 Completing the Improvement Goals Tables
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DISTRICT IMPROVEMENT PLAN

Overarching Need

Root Cause #1

Root Cause #2

Root Cause #3

Root Cause #4

Root Cause #5

GOAL

2.2 Overarching Need #1

2.2 OVERARCHING NEED #1



COHERENT INSTRUCTIONAL SYSTEM

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



EFFECTIVE LEADERSHIP

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



PROFESSIONAL CAPACITY

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



FAMILY and COMMUNITY ENGAGEMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



SUPPORTIVE LEARNING ENVIRONMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities
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DISTRICT IMPROVEMENT PLAN

Overarching Need

Root Cause #1

Root Cause #2

Root Cause #3

Root Cause #4

Root Cause #5

GOAL

2.3 Overarching Need #2

2.3 OVERARCHING NEED #2



COHERENT INSTRUCTIONAL SYSTEM

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



EFFECTIVE LEADERSHIP

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



PROFESSIONAL CAPACITY

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



FAMILY and COMMUNITY ENGAGEMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



SUPPORTIVE LEARNING ENVIRONMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities
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DISTRICT IMPROVEMENT PLAN

Overarching Need

Root Cause #1

Root Cause #2

Root Cause #3

Root Cause #4

Root Cause #5

GOAL

2.4 Overarching Need #3

2.4 OVERARCHING NEED #3



COHERENT INSTRUCTIONAL SYSTEM

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



EFFECTIVE LEADERSHIP

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



PROFESSIONAL CAPACITY

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



FAMILY and COMMUNITY ENGAGEMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



SUPPORTIVE LEARNING ENVIRONMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities
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DISTRICT IMPROVEMENT PLAN

Overarching Need

Root Cause #1

Root Cause #2

Root Cause #3

Root Cause #4

Root Cause #5

GOAL

2.5 Overarching Need #4

2.5 OVERARCHING NEED #4



COHERENT INSTRUCTIONAL SYSTEM

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



EFFECTIVE LEADERSHIP

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



PROFESSIONAL CAPACITY

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



FAMILY and COMMUNITY ENGAGEMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities



SUPPORTIVE LEARNING ENVIRONMENT

GOAL

Structure(s)

Evidence-based Action Steps: Describe the evidence-based action steps to be taken to achieve the goal.

Action Steps Possible Funding 
Source(s)

a. Timeline for Implementation Position/Role  
Responsibleb. Method for Monitoring

1. a.

b.

2. a.

b.

3. a.

b.

4. a.

b.

5. a.

b.

6. a.

b.

Supplemental Supports: What supplemental action steps will be implemented for these subgroups?
Economically Disadvantaged Foster and Homeless

English Learners Migrant

Race/Ethnicity/Minority Students with Disabilities
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DISTRICT IMPROVEMENT PLAN

District Name
District Title II, Part A Coordinator

Using the Comprehensive Needs Assessment 2017-2018 District Report provided by the Georgia Department of 
Education, districts must review each data variable to determine district and school needs and areas of focus. Equity needs 
should be considered when reviewing this data. Districts must analyze the reasons for any identified equity gaps. This 
analysis should occur in the District Report.

Districts must identify two gaps for improvement, focusing on gaps that impact minority students and economically 
disadvantaged students– One under Equity Gap #1 and one under Equity Gap #2. If a district does not plan to address a 
data variable that reflects a significant gap, the district should have provided an explanation in the data profile analysis. If 
a district reviews the data profile and does not identify equity gaps, the district must select two variables for continuous 
improvement. For each equity gap a different data profile variable must be identified.

Data Profile Variable
Equity  

Gap 
#1

Equity  
Gap 
#2 (Corresponding District CNA page numbers are provided for reference)

TAPS distribution
LAPS distribution
Teacher retention (p. 29)
Principal retention (p. 29)
Inexperienced teachers (less than four years of experience) (p. 29)
Inexperienced leaders (principals or assistant principals with less than four years of experience)
Teachers out-of-field (p. 29)
Teachers with provisional or emergency certification (p. 30)
Discipline ISS (p. 42) If selected, identify subgroup:
Discipline OSS (p. 42) If selected, identify subgroup:
Student Attendance (p. 43) If selected, identify subgroup:
Teacher days absent (p. 43)
CCRPI Star Climate Rating (p. 43)
Per pupil expenditure (p. 49)
Student achievement (pp. 52-67) Content area: Subgroup:
Lexile If selected, identify subgroup: 
Graduation rate (4 year cohort) (p. 68) If selected, identify subgroup: 
Graduation rate (5 year cohort) If selected, identify subgroup: 
Pathway completers (p. 68) If selected, identify subgroup: 
District Mean Growth Percentile (MGP) (p. 68)
School Mean Growth Percentile (SGP)
Other data source: Specify equity gap           

3.2 IDENTIFICATION of EQUITY GAPS

3.1 REVIEW of COMPREHENSIVE NEEDS ASSESSMENT REPORT

3. FY18 LEA EQUITY ACTION PLAN

3. Equity Plan
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For each equity gap selected, choose a corresponding equity intervention. Where applicable, districtss may select the 
same equity intervention for each identified gap.

Equity Interventions
Selected 

Intervention 
for Equity  

Gap #1

Selected 
Intervention 

for Equity  
Gap #2

EI-1 Provide targeted teacher development on content, pedagogy, and student supports 
and interventions

EI-2 Provide targeted school leader development

EI-3 Provide professional learning opportunities for career advancement for teachers and 
school leaders

EI-4 Identify, recruit, and equitably assign effective teachers and effective school leaders
EI-5 Support the retention of effective teachers and effective school leaders
EI-6 Schedule class size reduction teachers at a level that is evidence based
EI-7 Provide equitable access to student support programs and interventions
EI-8 Promote the engagement and education of parents. families, community and 

business partners
EI-9 Evaluate and monitor the working environment in support of a positive school 

climate
EI-10 Equitable allocation of academic resources to students

3.3 SELECTION of EQUITY INTERVENTIONS to ADDRESS IDENTIFIED EQUITY GAPS

3.4 EQUITY INTERVENTIONS for REDUCING DISTRICT EQUITY GAPS

Equity Gap #1
Data Profile Variable Selected for Equity 
Gap #1 (from 3.2)

Equity Intervention Selected to Address 
Equity Gap #1 (from 3.3)

3. Equity Plan

Describe how the equity intervention will be implemented, monitored, and measured for effectiveness in the current fiscal 
year. The description should include the personnel responsible by position and timeline for implementing, monitoring, 
and analyzing data to determine effectiveness of implementation. It should also include the data that will be gathered and 
analyzed to determine effectiveness. Because the plan will be executed in the current fiscal year, the timeline should specify 
whether each action will be monitored on an annual, bi-annual, quarterly, monthly, bi-monthly, weekly or daily basis. Cer-
tain implementation activities may have a more specific timeline (such as hiring a consultant to present in August, etc.).

3.4.1 EQUITY INTERVENTIONS for EQUITY GAP #1
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DISTRICT IMPROVEMENT PLAN

Activities and/or strategies the district will implement to address identified equity gap Position/Role  
Responsible Timeline

3. Equity Plan
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Data to be collected to monitor the implementation of activities or strategies Position/Role  
Responsible Timeline

Data to be collected to measure the effectiveness of implementation and district ability to 
reduce equity gap

Position/Role  
Responsible Timeline

Allocation of resources and/or coordination of funds required to implement equity intervention to reduce equity gaps

3. Equity Plan
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DISTRICT IMPROVEMENT PLAN

Activities and/or strategies the district will implement to address identified equity gap Position/Role  
Responsible Timeline

3.4.2 EQUITY INTERVENTIONS for EQUITY GAP #2

3. Equity Plan

Equity Gap #2
Data Profile Variable Selected for Equity 
Gap #2 (from 3.2)

Equity Intervention Selected to Address 
Equity Gap #2 (from 3.3)
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Data to be collected to monitor the implementation of activities or strategies Position/Role  
Responsible Timeline

Data to be collected to measure the effectiveness of implementation and LEA ability to 
reduce equity gap

Position/Role  
Responsible Timeline

Allocation of resources and/or coordination of funds required to implement equity intervention to reduce equity gaps

3. Equity Plan
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DISTRICT IMPROVEMENT PLAN

4.a - In developing this plan, briefly describe how the district sought advice from individuals and organizations [teachers, 
principals, other school leaders, paraprofessionals (including organizations representing such individuals), specialized 
instructional support personnel, charter school leaders (in a district that has charter schools), parents, community 
partners, and other organizations or partners with relevant and demonstrated expertise in Federal ESSA programs and 
activities designed to meet the purpose of Title II, Part A] regarding how best to improve the district’s activities to meet 
the purpose of Title II, Part A; and to coordinate district activities under Title II, Part A with other related strategies, 
programs, Federal ESSA programs, and activities being conducted in the community.
[Sec. 2103(b)(3)]

4. Required Questions

4. REQUIRED QUESTIONS

4.b - Describe how the district will ensure  that low-income and minority children enrolled in Title I schools and/or 
programs are not served at disproportionate rates by ineffective, out-of-field, or inexperienced teachers.
[Sec. 1111(g)(1)(B)]



District Improvement Plan
2017-2018

District Improvement Plan
2017-2018

District Improvement Plan
2017-2018

39

4.c - Describe the district’s systems of professional growth and improvement (for serving both the district and individual 
schools). The description might include:
• how the district uses data and other evidence to identify teacher and student needs and to inform professional 

development strategy;
• how district policies provide sufficient time and resources to ensure professional development is sustained, ongoing, 

and job-embedded;
• how the district builds the requisite leadership capacity for those who facilitate professional development (and 

sustains them over time);
• how the district is moving toward evidence-based professional development that aligns with ESSA’s new definition of 

professional development; and
• what measures will be used to determine whether district and school efforts are resulting in improvements in 

teaching and student outcomes.
[Sec. 2102(b)(2)(B)]; [Learning Forward Guidance]

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4. Required Questions

4.d.1 - State whether or not the district waives certification under Georgia charter law (OCGA 20-2-2065) or State Board 
Rule - Strategic Waivers (160-5-1-.33). 
[Sec 1112(e)(1)(B)(ii)]

4.d.2 - If the district waives certification, specify whether or not, in the current fiscal year, certification is waived for 
all teachers (except Special Education). If certification is waived for a select group of teachers, please specify for which 
teachers the district waives certification. The description must address content fields and grade level bands(P-5, 4-8, 6-12, 
P-12). Please note that in Georgia certification requirements for Special Education CANNOT be waived. All Special 
Education teachers are required to hold GaPSC special education certification that is in-field for the course to which the 
teacher is assigned. 
[Sec 1112(e)(1)(B)(ii)]

4.d.3 - If the district waives certification, state the minimum professional qualifications required for employment of 
teachers for whom certification is waived (example: bachelor’s degree, content assessment, coursework, field experience, 
etc.). 
[Sec 1112(e)(1)(B)(ii)]
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4.e - Describe actions the district will take to assist its state and federally-identified schools needing support. Include the 
prioritization of Title II, Part A funds.  
[Sec. 1111(d); 1124(c)]; [Sec. 2012 (b)(2)(c)]

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4.f - Describe how the district will support programs that coordinate and integrate academic and career and technical 
education content through:
• coordinated instructional strategies, that may incorporate experiential learning opportunities and promote skills 

attainment important to in-demand occupations or industries; and
• work-based learning opportunities that provide students in-depth interaction with industry professionals and, if 

appropriate, academic credit.
[Sec. 1112 (b)(12)]

4. Required Questions
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4.g - Describe how the district will support efforts to reduce the overuse of discipline practices that remove students from 
the classroom, which may include identifying and supporting schools with high rates of discipline, disaggregated by each 
of the subgroups of students.
[Sec. 1112 (b)(11)]

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4.h - Describe how the district will implement strategies to facilitate effective transitions for students from middle grades 
to high school and from high school to postsecondary education including:
• coordination with institutions of higher education, employers and local partners; and
• increased student access to early college high school or dual or concurrent enrollment opportunities or career 

counseling to identify student interests and skills.
[Sec. 1112 (b)(10)]

4. Required Questions
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4.i - Describe how the district will support, coordinate, and integrate services with early childhood programs at the 
district or school level, including plans for transition of participants in such programs to local elementary school 
programs.
[Sec. 1112 (b)(8)]

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4.j - If applicable, provide a description of how teachers, in consultation with parents, administrators, and pupil services 
personnel, will identify the eligible children most in need of services in Title I targeted assistance schools.  
[Sec. 1112 (b)(9)]

4. Required Questions
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4.k - Provide a general description of the instructional program in the following: 
• Title I schoolwide schools; 
• Targeted Assistance Schools; and
• schools for children living in local institutions for neglected or delinquent children.
[Sec. 1112]

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4.l - Describe how the district will promote interstate and intrastate coordination of services and educational continuity 
through:
• the use of the Title I, Part C Occupational Survey;
• the timely transfer of pertinent school records, including information on health, when children move from one 

school to another; and
• how the district will use the Migrant Student Information Exchange (MSIX).   
[Sec. 1308 (2)(A)]

4. Required Questions
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4.m - Describe how the district will provide supplemental support services and outreach activities for migratory 
preschool children, out-of-school youth and drop-outs and their families, including informing such children and families 
of, or helping such children and families gain access to, other education, health, nutrition, and social services.  
[Sec. 1304(a)(b)(1) (A)(B)(C)(D)]  

4. Required Questions
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DISTRICT IMPROVEMENT PLAN

4.n - Describe how the district will meet the following IDEA performance goals:
• IDEA Performance Goal 1: Improve graduation rate outcomes for students with disabilities;
• IDEA Performance Goal 2: Improve services for young children (3-5) with disabilities;
• IDEA Performance Goal 3: Improve the provision of a free and appropriate public education to students with 

disabilities; and
• IDEA Performance Goal 4: Improve compliance with state and federal laws and regulations.
[20 U.S.C. 1416 (a)(3)(A)]; [20 U.S.C. 1416(a)(3)(B)]; [20 U.S.C. 1416(a)(3)(C)]; [1412(a)(22)]; [2 CFR 200.61]

4. Required Questions
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	4 EquityGap2Intervention: Support the retention of effective teachers and school leaders
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	DistrictT2Coordinator: Dr. Cindy Salloum 
	4: 
	b: Administrators closely monitor student achievement and test scores to determine the best placement for students.  Because each school's administrative team knows the strengths and weaknesses of their teaching staff and understands the methodologies and teaching strategies that match the needs of each student, student placement from year to year is individualized to meet the need of each student. This individual attention assures that no student is taught by an inexperienced, ineffective teacher two years in a row.  In addition, our support teachers (EIP/Title I/ESOL/Special Education) that provide instruction to the most academically at risk students are highly effective, experienced teachers.  Also, highly effective teachers are utilized in both regular and remedial instructional time (instruction extension, ESY, and summer school).  
	a: A Comprehensive Needs Assessment Committee, comprised of administrators, teachers, parents, and community members collaborated during three separate meetings in the spring to determine and prioritize the needs of the school district.  This committee used data based decision making in order to evaluate current programs and practices and determine areas of focus.  Federal Programs administrators reviewed the work completed by the committee and then synthesized and summarized the findings in order to write three smart goals for the district.  Forsyth County Schools hosted three community meetings to gather input on the evidence-based actions that addressed each of the three goals.  The meetings were advertised in the local newspapers, on the district website, on the Title I schools' websites, and on social media.  Letters and emails were sent to advisory and invested community members as well as all of the individuals who served on the Comprehensive Needs Assessment Committee.  An additional meeting was held in which content specialists were asked to give their input on the actions as well.  All allowable and reasonable input gathered was included in the District Improvement Plan.  
	c: The special education department worked with GLRS for ongoing professional learning over the past two years to guide our Student Success Plan work.  Using our district data and stakeholder groups, we develop a 5-year professional learning plan for our district.  This plan contains the following elements: Goal areas, action steps, professional learning, instructional resources, monitoring, coaching, assessment, timeline, responsible party, output and outcomes.  We build in the KASAB design (work of Joellen Killion) when developing the plan.  We have a core team of 6 staff members who are assigned to each of the six goals that are in our plan.  They meet monthly to review the needed action steps and for ongoing assessment and monitoring of the plan. We provide the needed professional development with our instructional coaches through our district collaboration days and online.  The Forsyth County School System complies with the Principles of Effectiveness by selecting and implementing scientifically and/or evidence-based programs targeting assessed needs. The district-adopted Learning Forward Standards for high quality professional learning drive practice at both the district and school levels. The district defines professional learning as the means by which teachers, administrators and other school and system employees acquire, enhance or refine the knowledge, skills and dispositions necessary to create and support high levels of learning for all students. In order for students to learn and perform at high levels, educators must be learning virtually all of the time. Optimal professional learning is standards-based, results-driven, systemic, ongoing, and embedded into the daily routine of educators. The purpose of professional learning is quality learning and superior performance for all students and staff. Moreover, Forsyth's Continuous Improvement Process for school improvement planning safeguards that professional learning is research-based and proven (evidence) before funds are allocated. Over the years since adopting the Professional Learning Standards, school leaders, including administrators and master teachers, have received training on the design, implementation, monitoring, and evaluation of high quality professional learning that impacts student learning.  Most recently (Summer 2017), school and district leaders, identified as Professional Learning Leaders, engaged in a concentrated institute premeditated to prepare for implementation of the GaPSC rule for certification through authentic Learning Communities (PLCs).  Leaders rely on student achievement and staff evaluation data to determine professional learning needs and then use a holistic calendar approach to embed professional learning year-long from pre-planning to post-planning.
	d: 
	1: Forsyth County Schools waives certification under State Board Rule - Strategic Waivers (160-5-1-.33)
	2: Forsyth County Schools intends to utilize the certification waiver for all content fields and grade levels.  All professional staff must hold a clearance certificate from the PSC.  Teachers who hold a valid PSC certificate will meet the professional qualifications for teaching a major part of the day in the field(s) on the certificate and a minor part of the day in any field(s) appropriate for the grade level band of the certificate.  Teachers assigned to a major part of the day without holding an in-field certificate will be required to pass the appropriate GACE content exam, when one exists, within the first year of being in this assignment. 
	3: Educators who hold a bachelor's degree with a GPA of at least 2.5, or possess an industry certificate or license and/or relevant experience in a career field will  meet the professional qualifications for Forsyth County Schools.  The appropriate GACE content exam, when one exists, must be passed within the first year of initial employment with extension(s) allowed if significant progress has been to meet this requirement. 

	e: Each school in Forsyth County Schools is responsible for conducting a needs assessment and developing a School Improvement plan.  Schools prioritize their needs and write SMART goals that have explicit actions and intended outcomes identified.  Professional Development is an integrall part of this process so school administrators will also complete a plan to submit with their SIP.  Also included in this plan is identifying how the district office can support each school's staff in implementing the plan for improvement.  All schools are allotted staff members based on calculations of a formula which includes student body information (total number, free and reduced lunch percentage, special self contained classes, etc).  Early Intervention Program support staff are allotted to schools using a formula which includes the school's free and reduced percentage to ensure that school's with a higher rate of economically disadvantaged students have additional support to maintain high achievement.  ESOL teachers are allotted to schools using a formula which is based on the school's number of active ESOL students.  Special Education teachers are allotted using population numbers in each school as well however some schools who have self contained classes, such as Autism, Mild/Moderate Intellectual Disability, etc, may have additional staff to meet the unique needs of that population of students.  Each school is assigned a Support Director that is required to meet with the school's administrative team each month.  Topics of discussion are current professional learning practices, the school improvement plan, current needs, and ways in which the district office can offer support and assistance in meeting the school's needs.  Title IIA funds will continue to be allocated to support schools that may require assistance with specific professional learning needs and/or reimbursement for necessary GACE content tests.
	f: FCS career development opportunities begin in elem. schools as we start educating students of opportunities available to them. With components of the BRIDGE bill our primary focus in elementary, elementary and middle schools also work closely with feeder high schools to ensure we are exposing our students to career pathway opportunities available to them in secondary and post-secondary educational settings. The district has built a comprehensive plan, Workforce Forsyth, that is a continuum of planning and making decisions around growth, sustainment, and opportunities for change. Specifically, we focus on academics, work-based learning, and the employment pipeline to make decisions and guide our educational work. Through CTAE program reviews, AdvancED accreditation, advisory councils, school GAPPS reviews, and local school improvement plans, the CTAE programs are often evaluated. The programs receive overall excellent reviews with a few suggestions of on-going improvement. All CTAE teachers meet throughout each school year to review and revise methods of improving student achievement. CTAE teachers also participate in Georgia Department of Education professional development and local professional development to incorporate Georgia standards with current practices in the classroom. Local professional development is also delivered and teacher-led throughout the school year with pathway planning days. Professional learning communities involving all teachers assist with reviewing strategies for increased rigor, contextual learning, higher-order thinking skills, and focus on incorporating math/ELA/science standards into the classroom. Schools also implement GeorgiaBEST soft skills lessons in CTAE courses to prepare students for real world and workplace expectations. Improving student achievement on the end of pathway assessment is also a vital part of professional development which includes comparing course standards with assessment blueprints. With work-based learning a big part of this process, our district employers career development coordinators who manage and promote our student internship program and job shadowing programs. This program has doubled in size over the past several years.  Because of this work, the district offers defined and nationally recognized career pathways in all 17 of Georgia's career clusters. Not a one-sized approach to offerings, the district carefully considers student voice and choice, labor market statistics, and feeder patterns to determine the robust offerings available to them in elementary, middle, and high school. In addition, because of the work of district improvement efforts and Workforce Forsyth, Alliance Academy for Innovation will open in 2018-19. This is a standalone high school focused on high-wage, high-demand career pathway opportunity for students. This, along with our other career pathways, allow students to choose a defined program of study and complete this with a work-based learning experience, job shadowing experience, and the opportunity for those completing to take an end of pathway assessment to ensure they graduate career-ready. FCS is also currently involved in a high school improvement process that is encouraging school and community leaders to look closely at how to better integrate academic and career-related options for students through the career academy model. The district has also charged school leaders with defining a plan to make our relationships among students more connected and to keep the look/feel of our schools smaller so that these relationships can be developed. Forsyth County Schools is committed to ensuring internships or job shadowing opportunities are available to students that are connected to their career goals/pathways taken in HS. 
	g: All Forsyth County Schools must follow the procedures for preventing behavior/discipline concerns in our school buildings.  Student Support Services implements social/emotional health training for all administrators.  These supports are put in place to hopefully prevent behaviors before they occur.  All administrators are also trained in the Progressive Discipline Procedures and the Chronic Behavior Plans.  If behavior issues arise with students, the schools first follow the Progress Discipline Procedures and if behavior persists, a Chronic Behavior Plan is introduced.  Before a student may be Out of School Suspended, the school must follow both previous plans and keep documentation of implementation.  The School Safety Department monitors documented behavior referrals frequently to ensure that no schools, especially Title I schools, are overusing discipline practices that remove students from the classroom.  It was because of this consistent data analysis that FCS identified a need to begin PBIS implementation. Forsyth County Schools currently had 8 PBIS schools and more to be added each year. Each school that has implemented PBIS has a PBIS leadership team that meets monthly to discuss current status of the program and supports needed for implementing with fidelity.  The District PBIS team along with state representatives conduct walk throughs in each PBIS school to give feedback and suggestions on how to improve.  At this time, FCS is exceeding the state target to decrease the percentage of SWD who are removed from their school or placements for disciplinary reasons. We have worked extremely hard over the past couple of years to bring down our suspension risk percentage. We have conducted a number of professional learning activities with building level administrators to ensure their knowledge of disciplinary rules and regulations for SWD. We have also worked closely with our board attorneys to develop guidelines when disciplining SWD. Our special education facilitators continue to monitor on a monthly bases the OSS for our students. Once a student begins to experience a number of discipline infractions, the special education facilitators work closely with student case managers and building administrators to be proactive and update FBA/BIP for the student. Online professional learning is provided to teachers in the development of FBA/BIP implementation for students.
	h: Student Support Services staff (counselors, school psychologists, social workers, graduation coaches) all collaborate with middle and high schools to offer support and ensure implementation of transition activities.  Each school conducts their own transition activities, such as parent informational nights/weekend events and school visits for rising 6th and 9th graders, in order to prepare students and their families for the expectations of the next grade/school.  The Student Support Services Department is currently working on a Framework of expected implementation that will focus transition activities on the following:-self awareness, self management, responsible decision-making, social awareness, relationship skills, digital citizenship, mental health resources, financial literacy, MTSS, communication skills, career guidance, balanced lifestyle, parent and family engagement High School Counselors are required to meet with students to discuss post secondary options and provide them with needed support to pursue their desired paths.  Title I schools engage their students in transition activities from home to elementary, elementary to middle, and middle to high school.  Title I staff collaborate with graduation coaches and counselors to conduct transition presentations and visits to new schools and engage the families in capacity building for the next grade/school.  Transition activities occur in the spring and during the summer months.  Within the special education department, we have a Transition Coordinator that works closely with our staff and families to ensure effective transitions at all levels.  We provide families and teachers a transition timeline to follow each grade level in prepare SWD for postsecondary options.  We collaborate with vocational rehabilitation, local businesses, colleges, vocational programs and additional community supports to ensure are students have what then need for success.  We also have transition assessments that are given annually starting in high school to help student identify their interests, skills and career options.  Mentors that are assigned to at risk students are encouraged to continue to mentor students even when they transition to new schools.  This helps with the continuity of the positive adult relationship that the student has with the mentor and the mentor is able to assist the student if needed in a successful transition.  ESOL students are encouraged to attend Steps to College each year to learn about post secondary options for them.  MV students are encouraged to go on college and technical school visits and are afforded the opportunity to attend campus visits with the Homeless Education Liaison (HEL).  They are introduced to the HELs at the college level and are made aware of services that are available to them should they choose to enroll.  Students in FCS often choose to begin college courses in high school and do so with MOWR.  FCS currently has an MOA with Lanier Technical College to ensure collaboration and successful transitions for students who are interested in attending.  
	i: The special education department works closely with our local Babies Can’t Wait coordinators and local preschool programs to ensure a smooth transition for our preschool SWD entering FCS. We have several SLPs and special education teachers that go into the local preschool programs to provide services for SWD.  We have two preschool evaluation teams that run full-time to assess students for special education eligibility.  We also provide professional learning to the local preschool programs to help them identify students that may have a disability, and what steps they would need to take to support the student. Forsyth County Schools (FCS) has a Memorandum of Agreement with Ninth District Opportunity Head Start for the provision of preschool services at Brookwood, Chestatee, and Cumming Elementary, and the Family Center in Cumming.  Parent involvement programs and activities are coordinated with Ninth District Opportunity through Title I and Title III at both sites.  No Parent Left Behind Training Sessions for parents of students attending Ninth District Opportunity Head Start and Georgia Pre-K classes in the district are provided as well as resources for parents to work on reading and math literacy skills.  Sessions are offered throughout the academic year to promote school readiness for Title I eligible students and preschool English Learners.  Elementary Schools hosts tours or step-up days for prekindergarten classes each spring so rising kindergarten students can visit classrooms.  Each summer Title I Schools implement a kindergarten readiness program for rising kindergarten students and their families called KinderCamp.  This week-long camp allows prekindergarten students to experience kindergarten classes and content before the school year begins.  The Parent Academy portion of the program is designed to build parent capacity on the importance of parent and family involvement in the learning process, kindergarten content/assessments, school procedures, school specific events, and more.  Parents receive training and materials to use at home for building academic knowledge.  This school year, FCS is forming an early learning leadership group that will focus on building collaboration among all prekindergarten facilities in the district.  This leadership group will host collaborative input meetings, trainings for prekindergarten teachers, and community led parent and family engagement best practices.  The intended outcome is an improved transition process into formal public school.  
	j: There are no Title I Targeted Assistance schools in Forsyth County Schools.Student eligibility for Title I services at each school is based on evidence showing academic need in all core academic content areas with embedded social/emotional learning competencies as needed.  Data from the most recent state and local academic assessments as well as evidence of classroom academic achievement is used to identify academically at-risk students.  The five Title I schools and the district office work with Owl Education to collect data from the student information system and teacher surveys to develop a multiple criteria checklist to identify academically at-risk students even though the schools are implementing a schoolwide program.  This would be the same process if an additional targeted assistance school was added. Additionally, if a child's parents request supplemental instructional services in writing, the child is placed higher in the prioritized list.Forsyth County makes use of the web-based data collection called TINA (Title I Needs Assessment) for compiling data for multiple criteria sheets.  An "At-Risk Worksheet" for the appropriate grade level and content area(s) of weakness is compiled.  Data from multiple sources (including data on eligible migrant students) is used to rank in priority order students most -academically at-risk.  Sources include results of state academic assessments, and universal screening data, attendance rate, retention or placement in a grade level, teacher or parent recommendation, and other program data.  This multiple criteria is used to rank order students in all core subject areas.  In targeted assistance schools, all students are rank ordered and every student ranked highest on the multiple criteria is served.  If new students enroll in Title I targeted assistance schools, a hand written TINA form is conducted and the student is "written in" to the rank order wherever the points lie.  If he/she falls within the rank order, the student will be served appropriately.  This rank order process is the same process FCS Title I schools use for rank ordering and serving eligible students for summer school/extended learning opportunities.  Students who are identified as homeless and are not attending a Title I school are evaluated for eligibility in supplemental programs such as the Early Intervention Program (EIP), before-after school programs, and/or additional tutoring.  Consultation among the Homeless Liaison, families, administrators at the school, and the EIP teacher/and or counselors determine if remediation/acceleration services are necessary and, if so, the student will receive supplemental services and/or tutoring. 
	k: In Forsyth County, all Title I schools have schoolwide Title I programs.  The four Title I schools are Chestatee Elementary, Cumming Elementary, Little Mill Middle School and Otwell Middle School.  The purpose of the Title I Schoolwide Programs is to provide remediation for needed foundational skills and to accelerate the progress of students not currently mastering the objectives of the state academic standards in core academic content areas that have been identified as an instructional need for the at-risk students sometimes with an integration of social/emotional learning competency needs as well. Students receive supplemental, intensive instruction in core content areas from a highly qualified Title I teacher on the skills necessary to master grade level objectives.  At the elementary level, models of instruction include inclusion, small groups within a general education classroom, and pull-out. The use of pull-out is minimized to provide for more core content instructional time in the regular classroom.  At the middle school level, models of instruction include small groups within a content area classroom or an additional segment in a smaller group for support.  Core content instruction is provided based on the specific needs (standards or skills) of the students as identified through ongoing and periodic assessments and progress monitoring.  Many of the students have limited English-speaking abilities and need the additional direct instruction.  The students are receiving an additional period of English language arts by attending during a connections period.  The elementary and middle schoolwide programs have identified a need for teachers to have a more intensive knowledge of reading and math content, particularly focusing on the needs of ELs, economically disadvantaged, and students with disabilities. Supplemental instruction and instructional materials including academic programs/technology/software/ for small group or individual tutoring for identified at risk students during the school day as well as before after school or Saturday school. Summer break extended learning programs are available for eligible students who need to continue learning over the summer to reinforce skills in order to achieve grade level standards.  Transportation is provided for Title I extended learning opportunities.  Each Title I program has personnel who specifically work with the most academically at-risk students.   All Title I programs designate a person to serve as a lead teacher.  The role of this lead teacher (who receives a supplement) is to maintain accurate data on each Title I student to ensure progress is occurring.  This designee also works with the parent involvement program and provides professional learning opportunities for the teachers of Title I students. All Title I schools have a Family Engagement Coordinator whose salary is paid for with Title I funds.  Family Engagement activities are offered at various times during the day and throughout the school year at the Title I schools.  Each school schedules its own parent involvement programs and follows the guidelines set by the Title I requirements, the school-wide and district parent and family engagement policy.  Cumming and Chestatee both follow the APTT framework for family engagement.  Forsyth County has two 24-hour care homes for girls and boys who attend Forsyth County Schools.  Title I Neglected set aside funds are used to support the educational needs of the school-age residents by providing individual or small group tutoring as needed and supplies needed to support their academic needs.  District Title I staff and the facility directors meet periodically to discuss family engagement, budget, assessed needs of the residents, and instructional plans.  Title I funds are also used to provide Title I teachers/admin with professional learning opportunities.  Results of the CNA process indicated a need for PD in: family engagement, teaching diverse students, effective teaching strategies for at risk learners. 
	l: Forsyth County Schools distributes and collects the Occupational Survey on three occasions:1) As students register for a Forsyth County school at our centralized registration office, the Transition Center. Spanish-speaking staff is available at the Transition Center to assist with any questions regarding completion of documents. We have a Spanish-speaking specialist to work on obtaining school records and health information. Another specialist (Ms. Norma Malone) at the Transition Center has access to MSIX as well as the Migrant Contact (Mrs. Michaela Claus-Nix) at the Forsyth district office to obtain interstate and intrastate student-relevant information and to update the database as necessary. All student data (academic and health records) of incoming students is requested immediately upon registration and will be reviewed as soon as it available for placement decisions.2) At the beginning of each school year, the Occupational Survey is distributed & collected to all Forsyth County Schools students.3) We are working with local partners to identify and recruit outside of the school system, e.g. preschools, businesses and the headstart program to identify and recruit potential Migrant students.After collection of all Occupational Surveys, the documents are pre-screened by staff at the Transition Center. If a student is identified as potentially qualifying, the recruiter is called, reviews the Occupational Surveys and contacts the family to set up an appointment to meet and to determine eligibility. At the visit to the family, the COE is completed and then submitted to GaDOE.
	m: The Migrant Education Program in Forsyth County is in close contact with all identified families and conducts home visits three times per school year for the Comprehensive Needs Assessment, for coordination of services and evaluation of the MEP. During the home visits, families and Migrant staff have an opportunity to identify any needs of families, provide pertinent information from the school system and establish communication with school stakeholders such as the social worker, teachers or counselors as needed. The home visits also guide any contact that needs to be established to community services, such as English classes, information on food banks, support with repairs or completing forms and documents. The families know and take advantage of being able to contact Forsyth’s Spanish-speaking staff at any time if they need support with anything. Forsyth County Schools has also partnered with a private preschool (Ivey League Academy) and another provider (The Place of Forsyth) to provide academic services during the summer for rising Migrant Kindergarteners in a camp setting as well as provide tutoring during the summer from certified Migrant tutors. We will continue summer tutoring as funding permits.In addition, Forsyth’s MEP is collaborating with all title I and III programs on local initiatives (e.g. Literacy Forsyth, summer school opportunities for students that qualify for multiple services), the CNA, private school and advisory council meetings.The district is currently not serving any out-of-school youths or drop-outs. Forsyth’s MEP is prepared to partner with local providers for English and GED classes as the need arises. We strive to prevent our middle and high-school aged children from dropping out by providing information and opportunities for dual enrollment and high school leadership experiences and by close collaboration with each student’s counselor and family. 
	n: I. Improve Post-School Outcomes for Students with Disabilities (SWD)Using researched based programs to remediate math and reading skills. Provide training on data analysis to identify students who are reading two or more years below grade level. Provide training on SIMs (Kansas Strategies) to increase academic strategies for SWD to become independent learners.   Provide Drop Out Prevention interventions to encourage students to set goals and find relevancy of the HS diploma and their post-secondary goals. Utilize professional learning coaches to support instructional programming. Develop early intervention success plans as well as positive behavior supports when needed for students who are at risk for failure. Provide professional development for academic and behavior supports. Maximize and explore resources to connect students to jobs, alternative education, online education and vocational classes. Attend conferences about dropout interventions and transition development. Through collaboration with Gateway Lark, Vocational Rehabilitation, Transition Committee, and local businesses on transition programs geared to 18-22 year old students with ID to focus on specific vocational and job skills. Continue to host Transition Fair & Parent Workshops for SWD. ASPIRE Project with support from GLRS.II. Improve Services for Young Children (Ages 3-5) With DisabilitiesWe continue to work to increase preschool LRE percentage by implementing the following: RTI procedures will be implemented for preschool students in natural environments including public and private preschools and daycares. Observations conducted and behavioral strategies will be provided. Procedures for data collection will be shared, and targeted interventions applied in that setting. Workshops provided to childcare providers on making appropriate pre-school referrals and public school services. Community based preschool teachers have increased to support community public and private preschool programs that maintain and educate SWD. At this time, FCSS is exceeding the state target to increase student achievement in outcomes 1-3.  Our teachers use a variety of methods to monitor student progress.  Additionally, behavior intervention professional development will be offered throughout the school year. DT software is also used to teach some of the adaptive (functional) behaviors.  This program allows for multiple practices for students to master the skill. To maintain accurate completion of Timelines, the FCS's Special Education Department will continue to implement our guidelines for child find, preschool assessment teams, collaboration with BCW for transition meetings and conducting professional learning sessions for all SLPs and preschool teacher to educate on IDEA timelines. III.  Improve the Provision of FAPE to Students with DisabilitiesAt this time, FCS is exceeding the state target for both ELA and Math. However, we still continue to struggle a bit with our high school assessment scores. Programs actions that are occurring to help support are the following: Providing additional learning opportunities to provide extra support for students at risk (after school tutoring, evening classes, on-line classes, etc.). Providing SIMs (Kansas Strategies) curriculum to increase 

	AdditionalResponses: 4n: academic strategies for SWD to become independent learners. Communicating with parents about available resources to help their students. Teachers receive training to ensure awareness of accommodations and/or assistive technology that are available for accessing the Common Core. Implementation of ITS Learning program that provides direct online interventions based on the student’s data.  To address our suspension risk percentage, we have conducted a number of professional learning activities with building level administrators to ensure their knowledge of disciplinary rules and regulations for SWD. We have also worked closely with our board attorneys to develop guidelines when disciplining SWD. Our special education facilitators continue to monitor on a monthly bases the OSS for our students. Once a student begins to experience a number of discipline infractions, the special education facilitators work closely with student case managers and building administrators to be proactive and update FBA/BIP for the student. Online professional learning is provided to teachers in the development of FBA/BIP implementation for students. At this time, FCS is exceeding the state target with 68.1% of the SWD who receive their instruction in the general education setting with appropriate supports and accommodations. We continue to support our co-teaching and supportive instruction by offering individual school based professional learning for the staff. Collaboration with GLRS to provide training with our kindergarten and special education teachers to prepare for inclusion of preschool SWD moving into kindergarten. FCS has meet the state target for the percentage of parents receiving special education services who report that schools encouraged parent involvement to improve results for SWD.  We completed several actions to increase our parent return rate and satisfaction rate on the parent surveys.  Hosted parent workshops provided by the Special Education Department. Thanked parents for completing the survey. Provide staff development to school to increase their parent involvement ASPIRE programAt this time, FCSS does not have a significant disproportionality in any area. However, we continue to review our policies, procedures and practices closely for the areas of autism and emotional behavior disorders. We are also building supports within our RTI guidelines to provide social skills and behavior skills at the tier 2 and tier 3 levels. To improve accurate completion of Timelines, the FCSS's Special Education Department will continue to implement the comprehensive procedures developed to ensure due dates for evaluations our met.  We also complete the following: Completed orientation/training on our Timeline Summary record keeping procedures and State Reporting guidelines for completing initial and reevaluation eligibilities to our central office special education staff (facilitators) and school based department chairs. A beginning of the year meeting will take place in August at each school with a central office special education facilitator, school psychologist, and special education staff to review each staff member’s caseloads to determine reevaluation timelines for this upcoming school year. Our central office compliance facilitator will monitor initial eligibility timelines on a monthly basis. Preschool staff will contact parents after the BCW Transition Meeting to assist with registration process and to schedule the IEP.IV. Improve Compliance with State and Federal Regulations
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